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Puji Anugrah Andini, (2019): The Relationship Between Students’ 
Metacogntive Strategy and Their Reading 
Comprehension In Descriptive Text at 
Islamic Senior High School Diniyah Puteri 
Pekanbaru. 
 
Based on the observation of researchers, the students of Madrasah Aliyah 
Diniyah Putri Pekanbaru experienced several phenomena in understanding the 
Metacognitive Strategy of these students. This can be seen when students are 
required to understand the readings given by the teacher, especially in descriptive 
texts, but they lack understanding of it. The purpose of this study is to look for the 
relationship between the Metacognitive Strategy of students and their reading 
comprehension in descriptive texts at Madrasah Aliyah Diniyah Puteri Pekanbaru. 
This research is in the form of correlation. The population and sample from this 
study were tenth grade at the Madrasah Aliyah Diniyah Puteri Pekanbaru. The 
sample in this study were 45 students taken using the Total Sampling technique. 
In collecting data, researchers used questionnaires and reading comprehension 
tests, then researchers processed the data using SPSS version 21. Based on data 
analysis, the results of research analysis showed that sig.t was 0,000 less than 0.05 
(sig-t ≤ 0.05). It can be concluded that (alternative hypothesis) Ha is accepted. In 
other words, there is a significant relationship between students' Metacognitive 
Strategy and their reading comprehension in descriptive text at Madrasah Aliyah 
Diniyah Puteri Pekanbaru. 
 






Puji Anugrah Andini, (2019)  :Hubungan antara Strategi Metacognitif Siswa 
dan Pemahaman Membaca Mereka dalam teks 
Deskriptif di Madrasah Aliyah Diniyah Puteri 
Pekanbaru. 
Berdasarkan observasi peneliti, siswi Madrasah Aliyah Diniyah Puteri 
Pekanbaru mengalami beberapa fenomena dalam memahami Strategi 
Metakognitif siswi tersebut. Hal ini dapat dilihat ketika siswa diharuskan untuk 
memahami bacaan yang diberikan oleh guru terutama dalam teks deskriptif, tetapi 
mereka kurang paham akan hal itu. Tujuan dari penelitian ini yaitu untuk mencari 
hubungan antara Strategi Metakognitif siswi dan kemampuan membaca mereka 
dalam teks deskriptif pada siswi di Madrasah Aliyah Diniyah Puteri Pekanbaru . 
Penelitian ini berbentuk korelasi. Populasi dan sample dari penelitian ini adalah 
siswi kelas sepuluh di Madrasah Aliyah Diniyah Puteri Pekanbaru. Sample dalam 
penelitian ini adalah 45 siswi yang diambil menggunakan teknik Total Sampling. 
Dalam pengambilan data, peneliti menggunakan angket dan tes pemahaman 
membaca, kemudian peneliti mengolah data dengan  menggunakan SPSS versi 21. 
Berdasarkan analysis data, hasil analysis penelitian menunjukkan bahwa sig.t 
adalah 0.000 lebih kecil dari 0.05 (sig-t ≤ 0.05). Bisa disimpulkan bahwa 
(alternative hypothesis) Ha diterima. Dengan kata lain, terdapat hubungan yang 
signifikan antara antara Strategi Metakognitif siswa dan kemampuan membaca 




Kata Kunci: Hubungan, Strategi Metakognitif, Kemampuan Membaca
viii  
 ملخص
 لدى التلميذاتوراء المعرفية  ةستراتيجيابين  ارتباط): ٢٠١٩بوجي أنوجراه أنديني، (
القراءة في النصوص الوصفية في المدرسة  هموفهم
 .دينية بوتري بكنباروالثانوية اإلسالمية 
  
دينية بوتري الثانوية اإلسالمية يف املدرسة  التلميذات، عاشت ةبناًء على مالحظة الباحث
. لدى التلميذاتسرتاتيجية وراء املعرفية باستخدام انبارو العديد من الظواهر يف فهم القراءة بك
، خاصة يف املدرسفهم القراءة اليت قدمها  التلميذاتطلب من تُ ذلك عندما  ميكن مالحظة
بني  معرفة ارتباط يهدف هذا البحث إىل، لكنهم يفتقرون إىل فهمها. النصوص الوصفية
الثانوية القراءة يف النصوص الوصفية يف املدرسة  هموفهم لدى التلميذاتوراء املعرفية  ةسرتاتيجيا
 تلميذات هذا البحثعينة و  جمتمع. يارتباط حبثنبارو. هذا البحث دينية بوتري بكاإلسالمية 
 تلميذا ٤٥مت أخذ  تهعين .نبارودينية بوتري بكالثانوية اإلسالمية الصف العاشر يف املدرسة 
 اختبارو  االستبيان ةالباحث ت، استخدم. يف مجع البياناتةالكلي ةدام أسلوب أخذ العينباستخ
 اإلجتماعية للعلوم اإلحصائي الربنامج مبعاجلة البيانات باستخدام ةالباحث ت، مث قامقراءةالفهم 
أصغر  ٠,٠٠٠ tسيج.  ، أظهرت نتائج حتليل البحث أن. بناًء على حتليل البيانات٢١ار اإلصد
 كبري ارتباطوجد يمقبولة. مبعىن آخر،  بديلةالفرضية الستنتاج أن ) فا٠,٠٥<  t(سيج.  ٠,٠٥من 
القراءة يف النصوص الوصفية يف املدرسة  هموفهم لدى التلميذاتوراء املعرفية  ةسرتاتيجيابني 
  .نبارودينية بوتري بكالثانوية اإلسالمية 
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   CHAPTER I 
INTRODUCTION 
A. The Background of the Problem 
Reading is a way to understand the meaning of the texts. Reading 
is one of the skills of English skills such as listening, writing and speaking. 
Reading is a complex process that involves not only reading the text but 
also stimulating the ability to comprehend it. In reading comprehension, 
the message to be imposed in the written form is the most important 
element that the students must recognize because the primary purpose of 
reading is to know the thought expressed in the printed material. In 
reading, the students need to comprehend the text. Reading comprehension 
is defined as the level of understanding a written language. It is the process 
of simultaneously extracting and constructing meaning through interaction 
and involvement with a written language. 
According to David Nunan (1989:33), Reading is not an invariant 
skill, that different types of reading skills correspond to the many different 
purposes we have for reading. It is an active process because the reading 
process is not only what they connect it to other information they already 
know. So this process called reading comprehension. It is the result of an 
interactive process between the reader and the text. Learners should have a 
good understanding of comprehending by reading a text. In general, the 
purpose of teaching reading comprehension is to increase the student's 
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skill in reading the material, know information and understand the content 
of the text. 
According to Brown (2003:98), Comprehension is the active 
process of contracting of constructing the meaning of the texts, it involves 
assessing previous knowledge, understanding vocabulary, and concept, 
making an inference and linking ideas. Therefore, according to Ellen 
(2011:116), the students need a teacher to help them in comprehending the 
text. Teachers must provide explanations, modeling, guided practice, and 
application of any new method or strategy and teach students to use these 
comprehension strategies in flexibility in combination with others. 
Based on the researcher's preliminary observation on February, 
13th 2019 by interviewing English teacher, Islamic Senior High School 
Diniyah Puteri Pekanbaru uses Curriculum 13 as guidance in arranging 
lesson plans, including reading skills in English lesson. According to the 
English curriculum of Islamic Senior High School, teaching English at the 
first-year students is aimed to make the students able to comprehend four 
types of the text, such as recount texts, narrative texts, descriptive texts, 
and explanation texts. In this curriculum, the basic competence that should 
be acquired by the students at this level is to comprehend the purpose, 
generic structure and language features of those four type texts. It means 
that the students can understand and produce these texts. Also, descriptive 
text is one of the text types and that should be mastered by students. 
However, in reality, reading is a difficult skill in language especially the 
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students who are still difficult to comprehend the content of the reading 
text. Based on the information of English teacher in Islamic Senior High 
School Diniyah Puteri Pekanbaru, reading comprehension is taught there 
twice a week with duration time 90 (2 x 45) minutes for each meeting. 
In teaching in English especially reading comprehension, usually, 
the teacher used some strategies and techniques to apply in their teaching. 
Then, students read the text either silently or loudly, and then students had 
to answer the question based on the texts. Furthermore, although those 
strategies and methods have been implemented by the teachers in teaching 
reading comprehension, the result of reading comprehension was still not 
enough. A great number of the students still got difficulties and problems 
in reading comprehension of Descriptive text. In this case, the students 
obtained low English scores or lower than passing grades. The passing 
grade of English score or The Minimum Criteria Achievement (MCA) is 
75. In which, students are able to identifying generic structure, that are 
identification and description. Students are ablo to identifying language 
features, there are using simple present tense, action verb and adverb. So, 
it means that students in category of satification level.   To make students 
interested in reading is not simple. It needs good cooperation between 
teachers and students in the process of learning. Many students were 
confused to identify general information, find specific information 
recognize textual meaning, references and still difficult to answer the 
question from the text in reading.  
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Based on the writer's observation and interview with one of the 
English teachers at the tenth-grade students at Islamic Senior High School 
Diniyah Puteri Pekanbaru, the writer found some problems faced by the 
students. It can be seen in the following phenomena :  
1. Some of the students have low interest in reading the text.  
2. Some of the students are still difficult to get the main idea in reading a 
text.  
3. Some of the students are not able to recognize the generic structure of 
the reading text.  
4. Some of the students are not able to make an inference from the 
reading text.  
5. Some of the students have limited vocabularies.  
6. Some of the students have a lack of fluency in reading a text.  
7. Some of the students are still confused about doing reading a task.  
The condition is not good for both teachers and students because if 
this condition continues to occur and then the learning objectives in 
reading comprehension cannot be achieved. Considering the reason above, 
the researcher is interested in implementing a strategy of reading 
comprehension. 
Many strategies can be used by the teachers in teaching reading 
comprehension. One of them is Metacognitive Strategies by Rebecca L. 
Oxford in her book the title is Language Learning Strategies: What Every 
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Teacher Should Know. Rebecca L. Oxford (1990:136), Metacognitive 
Strategies are actions which go beyond purely cognitive devices, and 
which provide a way for learners to coordinate their learning process. The 
strategies are aimed at improving students' reading comprehension. It 
helps students to increase in comprehend in the text while reading.  
Metacognitive strategies include three strategy sets, there are Centering in 
Learning, Planning in Learning and Evaluating in Learning. And also, 
Metacognitive strategy is According to Zhang Seepho (2013:55), 
Metacognitive strategy is as a high-level executive skill that utilizes the 
knowledge of cognitive processes and is an effort to organize their own 
learning through planning, monitoring and evaluation.  
For the example, when the students have difficulties in 
understanding the reading text, by applying a metacognitive strategy to 
themselves when reading, the student can easily understand the text of the 
reading. Because, with students knowing the metacognitive strategy, they 
will know the way or steps for they will do when reading to understand 
more easily. Suppose reading a text, the students does not need to read all 
sentences to understand. They can use scanning, which is how to read 
quickly by paying attention to the important sentence sentence from the 
beginning of paragraph to the end. Or when the student is reading the text, 
the students can uses prior knowledge to facilitate the understanding of the 
related reading text. So, in applying metacognitive strategy in the teaching 
and learning process, specifically in the ability to read can help teachers to 
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students in achieving an understanding in reading. students can understand 
a reading when he can understand and apply metacognitive strategies in 
themselves. so, students' ability to read will be related if students have the 
ability to understand metacognitive strategies. however, students do not 
yet know clearly the metacognitive strategy in understanding a reading. 
Based on the phenomena explained above, the writer concluded 
that metacognitive strategies are very important for students reading 
comprehension. Therefore, the writer initiates to research the title: 
" The Relationship Between Students' Metacognitive Strategy And Their 
Reading Comprehension In Descriptive Text At Islamic Senior High School 











B. The Problem 
1. Identification of the Problem 
       Based on the background of the problems explained above, it is clear 
that some of the students at Islamic Senior High School Diniyah Puteri 
Pekanbaru still get difficulties in English courses, especially in reading a 
text. To make it clear, the researcher identifies the problem as follow : 
1) Why do some of the students have low interest in reading text? 
2) Why do some of the students are still difficult to get the main idea in 
reading a text? 
3) Why do some of the students are not able to recognize the generic 
structure of the reading text? 
4) Why do some of the students are not able to make an inference from 
the reading text? 
5) Why do some of the students have limited vocabularies? 
6) Why do some of the students have a lack of fluency in reading a text?  
7) Why do some of the students are still confused about doing reading a 
task?  
2. Limitation of the Problem. 
   After identifying the problems stated above, it is clear that there are 
many problems in this research. Thus, the writer did not discuss all of the 
problems above and the writer only focused on the correlation between 
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metacognitive strategy and reading comprehension in the descriptive text 
of the tenth-grade students'. 
3. Formulation of the Problem 
Based on the problem depicted in the background of the problem, the 
research will identify as follows: 
1) How are the students' metacognitive strategy at Islamic Senior 
High School Diniyah Puteri Pekanbaru? 
2) How is the students' reading comprehension in Descriptive Text at 
Islamic Senior High School Diniyah Puteri Pekanbaru? 
3) Is there a significant correlation between Students' Metacognitive 
Strategy and their reading comprehension in Descriptive Text at 
Islamic Senior High School Diniyah Puteri Pekanbaru? 
C. The Objective and Significance of the Research 
1. The objective of the Research 
The objectives of this research are as follows: 
1) To find out students' metacognitive strategy in reading 
comprehension in descriptive text. To find out about students' 
reading comprehension in descriptive text. 
2) To find out whether there is or no correlation between students' 





2. The Significance of the Research 
The significances of this research are as follows: 
1) To give information for the students to increase their metacognitive 
strategies and motivate the students interested in reading. 
2) Contribute some information to Islamic Senior High School 
Diniyah Puteri Pekanbaru about the correlation between students' 
metacognitive strategy and their reading comprehension in 
Descriptive text. 
3) Besides, these research findings are also expected to be positive 
and valuable information, especially those who are concerned in 
the world of teaching and learning English as foreign or a second 
language. 
4) Finally, these research findings are also expected to be practical 
and theoretical information to develop theories on language 
teaching and learning. 
D. The Reason for Choosing the Title 
There are some reasons why the researcher is interested in conducting 
this research. The reasons are as follows: 
1) The researcher is interested to get depth knowledge of the topic. 
2) The title of the research is relevant to the writer's status as a student 
of English Education Department. 




E. The Definition of the Term 
There are so many terms are involved in this research. To avoid 
misunderstanding in the terms used in this research, thus, the 
researcher defines all the terms in this research as follows; 
a. Relationship 
  A relationship refers to the correspondence between two 
variables. To find a significant correlation between independent 
and dependent. The researcher uses correlational research. 
According to Gravetter & Forzano (2012:344), demonstrated that 
in the correlational research strategy, two or more variables are 
measured to obtain a set of scores (usually two scores) for each 
individual. The measurements are then examined to identify any 
patterns of relationship that exist between the variables and to 
measure the strength of the relationship. 
b. Metacognitive Strategy 
According to  Zhang and Seepho (2013: 55), States the 
metacognitive strategy is self-monitoring and self-regulating 





c. Reading Comprehension 
According to Healy (2002:3), states that Reading is a 
purposeful and active process. A reader reads to understand, to 
remember what is understood and put the understanding to use. A 
reader can read a text to learn, to find out information, or to be 
entertained. A reader reads not only to understand, to remember, 
and understanding but also to learn, to find out information, or to 
entertain. In this research, reading comprehension means the 
process of making meaning from text done by the writer to build an 
understanding from the text.  
d. Descriptive Text 
Descriptive Text is one of the text types from kinds of text 
type, According to Stanley (1988), mentions that description tells 
the appearance of things in the content, they are objects, people, or 
tell something can share as information. In other words, a 











REVIEW OF RELATED LITERATURE 
A. Theoritical Framework 
1. The Nature of Reading Comprehension 
a. Definition of Reading 
Reading is one of the language skills that play a significant role 
in teaching English in education and that it should be mastered by the 
students. Students need to paying more attention to this ability because 
students need good interaction with the text to get the meaning. 
Reading is the most useful and important skill for people according to 
Patel (2008), this skill is more important than speaking and writing as 
reading is not only a source of information and pleasant activity but 
also a method of consolidating and extending one's language 
knowledge. 
In addition according to Nunan (2003), Reading is a fluent 
method in which readers integrate word recognition, intelligence and 
empathy with previous knowledge to grasp the transmitted text. 
Reading is a more complex process, not a reactive process, as is 
generally viewed because it needs creativity and thought to be 
involved. therefore, to be able to understand the contents of the 
reading needed logical thinking. 
13 
 
Reading is very important because of some reasons, such as 
reading helps you learn to think in English, being able to expand your 
English vocabulary, helping you improve your writing, being a good 
way to practice your English if you live in a non-English speaking 
country, helping you prepare to study in an English speaking country, 
and being a good way to learn new ideas, facts and experiences. 
Based on the definition above, it can be concluded that reading 
is an interactive process that goes on between the reader and the text, a 
reader will use his knowledge, skills, and strategies to understand what 
the text talks about. It means that the reader tries to recognize the 
words. He or she meets in print and finds the meaning of the written 
text. So, the reading brings a maximum understanding of the author's 
message. The skill of reading is often being linked to the concept of 
comprehension. Reading any written text is no use if students cannot 
comprehend what they read. Reading comprehension is building 
meaning out of a text which helps learners understand a written text. 
The central focus in reading is the comprehension of literacy. 
Comprehension allows the author to retain the context throughout the 
interpretation of the message. According to Westwood (2001), 
Reading comprehension is one of the first moves in language learning. 
Reading Comprehension is more important because it will be difficult 
to read English as a foreign language without knowing the message. 
Also, according to Danny B and Timothy (2008), Understanding in 
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reading is the ability to take information from written text and do 
something with it in a way that shows knowledge or understanding of 
that information. 
According to Butler (2002), Reading comprehension is 
described as the capacity of students to show an overall understanding 
of the document, presenting inferential and literal data, drawing 
conclusions, and engaging with their own experience. It implies a 
person needs to know the intent of reading itself in order to get the 
sense of what we are reading. Evaluation of understanding reading is a 
critical component of any national research effort aimed at improving 
our understanding of what understanding of reading is and how best to 
teach it. 
Klingner (2007), claimed that reading comprehension is the 
method of constructing sense by integrating many complex processes 
like word comprehension, language and knowledge of the world, and 
fluency. Students must be able to understand the context of each term 
as well as the sense of the message. Reading comprehension is 
necessarily dependent on at least adequate reading of words: if readers 
can not identify (decode) the words in that text, they can not 
understand a whole text. Likewise, a good understanding of reading 
will depend on a better understanding of the language in general. 
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In fact, comprehension is the active process of creating context 
from the document, according to Vaughn and Thompson (2004), this 
includes reading previous knowledge, interpreting language and 
definitions, drawing inferences, and connecting key ideas. 
Comprehension can not be gained by rotary teaching, but involves a 
set of techniques affecting text learning. Reading comprehension 
involves applying one knowledge and experience to the text, setting 
goals for reading and ensuring that they are aligned with the text, using 
strategies and skills to build meaning during and after reading, 
adapting strategies that match the text and goals of the reader, 
recognizing the authors purpose, distinguishing between facts and 
opinions, and drawing logical conclusions. 
b. The Levels of Reading Comprehension 
There are three levels of reading comprehension according to Jack C. 
Richards (1997: 238), namely: 
1) Literal comprehension 
Reading to understand, remember, or recall the information 
explicitly contained in a passage. 
2) Inferential comprehension 
Reading to find information which is not explicitly stated in a 
passage, using the reader's experience and intuition like finding 
the main idea, inferring referents, drawing the conclusion, 
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detecting the title of the text, detecting the purpose of the text, 
and making the prediction. 
Critical or evaluative comprehension. The reading compares 
information in a passage with the reader's own knowledge and 
value. Critical reading requires a higher degree of skill 
development and perception. Critical reading requires reading 
with an inquiring mind and with active, creative looking for the 
false statement by making the judgment. It means questioning, 
comparing, and evaluating. 
 
c. The Components of Reading Comprehension 
In reading comprehension, the students sometimes get 
difficulties to comprehend the reading material, often find 
themselves confused and disinterested to get the meaning and 
receive the message from a paragraph in reading materials. To get 
success in teaching and learning reading the students must be able 
to comprehend the reading materials by mastering the components 
of reading. According to King and Stanley (2016:37), there are five 
components of reading, they are as follows: 
1) Finding Main Idea 
Recognition of the main idea of the paragraph is very important 
because it helps the readers not only understand the paragraph on 
the first reading but also helps you to remember the content later. 
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An efficient reader understands not only the ideas but also the 
relative significance as expressed by the author, in other words, 
some of the ideas are superordinates while another is 
subordinate. 
2) Finding the Detail Information 
Detail information requires readers to scanning specific 
information. Scanning can be done by reading questions that 
give and find the content words-synonyms or the same words. 
The detail information is generally prepared for the students and 
the following questions of the reading are started 
3) Finding the Meaning of Vocabulary In Context 
It means that the reader could develop his or her guessing ability 
to the word which is not familiar with him or her, by relating the 
close meaning of unfamiliar words to the text and the topic of 
the text that is read. The words have nearly equivalent meaning 
when it has it or nearly the same meaning as another word. 
4) Identifying References 
In English, as in another language, it would be clumsy and 
boring to have and repeat the same word or phrase every time 
you use it. For this purpose, we use reference words. 
Recognizing reference words and being able to identify the 
word to which they refer to will help the reader understand the 
reading passage. References words are usually short and very 
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frequently pronoun, such as; it, she, he, they, this, etc. 
 
5) Making Inference 
The inference is a skill where the reader has to be able to read 
between lines. King and Stanley divide into two main attention: 
draw logical inferences and make an accurate prediction. 
Prediction can be made by correctly interpreting the signs the 
writer gives. 
d. The Importance of Reading Comprehension 
  Reading passage can be used for intensive study in the 
class, for introducing and consolidating structure and vocabulary, 
as a springboard for other classroom activities, to increase pupils' 
passive vocabulary and for pleasure. There are many reasons why 
getting students to read English texts is an important part of the 
teacher's job. According to Harmer (2007:100), Asserts reading 
English texts is an important part for the students who want to be 
able to read texts in English either for their careers, for study 
purposes or simply for pleasure. It also has benefits for language 
acquisition, for the study of language elements such as vocabulary, 
pronunciation, grammar, punctuation, and the way of constructing 
sentences, paragraphs, and texts. Furthermore, the good reading 
text also useful for the students to introduce interesting topics, 




  Hence, it can be said that reading is very important for 
students to achieve their learning. In reading, comprehension has 
an influence on students to interpret the meanings or ideas stated in 
the text or passage. Without comprehending the text well, students 
will never know the content or message of the passage. In 
teaching-learning, teacher's guidance may also helpful for the 
students during reading class. 
 
2. The Nature of Metacognitive Strategy 
a. Metacognitive Strategy 
Metacognitive is a term that was introduced by Flavell in 1976. 
The term metacognitive in English is expressed by metacognition 
which comes from two words strung together namely meta and 
cognition (cognition). Metacognitive is an aspect of critical thinking 
that includes the ability of students to develop systematic ways to 
solve problems and imagine and evaluate the productivity of thought 
processes. So it can be concluded that the understanding of 
metacognitive is the awareness or knowledge of students about the 
process and results of thinking (cognition), as well as the ability to 
control evaluating cognitive processes, to solve problems. 
Metacognitive can be classified into high cognitive abilities 
because it contains elements of analysis, synthesis, and evaluation as 
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the forerunner to the development of inquiry and creativity. Therefore 
metacognitive activities are very important because they can train 
students to think higher and can plan, control, and reflect on all the 
thinking activities that have been carried out. In addition, students can 
know and realize their own weaknesses or strengths when facing 
learning. The use of metacognitive processes during learning, will 
help students to be able to obtain long-term learning in students' 
memory and understanding 
Learning in applying metacognitive beliefs is believed to make 
learning more meaningful and deeper understanding of students. The 
metacognitive learning model can provide opportunities for students 
to think, plan, control, and reflect on all their thinking activities in 
learning. The application of the metacognitive learning model of this 
strategy, accustoms students to plan, control, and reflect on all the 
cognitive activities they have done so that they can increase students' 
metacognitive knowledge in solving a problem. The metacognitive 
learning model also has the potential to produce students who have 
high-level systematic competence beyond conventional learning, 
because every cognitive process is stimulated through the learning 
process accompanied by thinking activities in planning, monitoring 
and reflection on all cognitive processes that occur. Based on this, it 
can be trusted that the metacognitive learning model will produce 
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students who have higher level of metacognitive knowledge and 
systematic competency than students with conventional learning. 
       Definition of a Metacognitive Strategy It is very important to 
know and understand the term metacognition before defining what 
a metacognitive strategy is. Metacognition is often seen as a 
reflective part of teaching sessions. If practiced at all, there is 
usually at the end of the lesson, where children are asked to reflect 
on what they have learned, to verbally express how they are 
solving problems, to evaluate how difficult or easy they find work 
and to think about how they can overcome such problems in the 
future (Larkin, 2010: 6). The concept of metacognition includes 
thinking about the thought process, self-awareness, understanding 
and memory techniques and learning characteristics. Metacognition 
is also a concern. It considers one's thinking and examines the 
processing of information itself (Parsons et al, 2001: 422). This 
means that metacognition is the ability to understand and 
manipulate cognitive processes. Metacognition also refers to 
awareness in individual thinking about the learning process. 
After knowing the definition of metacognition above, the 
researcher will explain the term metacognitive strategy. According 
to Zhang Sheepo (2013:55 ), Metacognitive strategy is as a high-
level executive skill that utilizes the knowledge of cognitive 
processes and is an effort to organize their own learning through 
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planning, monitoring and evaluation. Then, while according to 
Ashman and Conway (in Senay, 2009: 1), defines that 
metacognitive strategies are related to how we think and learn. It 
includes three skills techniques such as: planning, monitoring and 
evaluation. Furthermore, Tavakoli (2014: 316), asserts that 
metacognitive strategies are considered as high-level executive 
skills that utilize cognitive process knowledge and constitute and 
attempt to organize their own learning by means of planning, 
monitoring, and evaluating. 
Therefore, it can be established that metacognitive strategies are 
strategies for teaching students how to set goals and learn 
effectiveness. This is one of the learning strategies that is very 
important for students in the learning process. 
b. Metacognitive Strategy in Reading 
Metacognitive strategies are considered as very important 
strategies for the success of foreign language readers. There are 
several definitions of metacognitive reading strategies that are 
defined by several experts. Namely, According to Zhang (2013: 55), 
defining a metacognitive  strategy in reading is a strategy designed to 
increase the reader's knowledge of awareness and control, to enhance 
their reading comprehension, and evaluate whether their efforts in 
understanding have been achieved. As such, metacognitive reading 
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strategies play an important role in achieving reader understanding in 
a reading text. 
Metacognitive strategy in reading also help students to regulate or 
monitor cognitive strategies (Ahmadi et al., 2013: 236). Whereas, 
cognitive strategies themselves include direct interaction with tasks 
and help facilitate understanding, act directly on incoming 
information, manipulate it in ways that enhance learning. 
Meanwhile, Tavakoli (2014: 316), also defines a metacognitive 
reading strategy that is self-monitoring and self-regulating activities, 
with a focus on reading processes and products. This includes the 
reader's perception of whether they can understand what they are 
reading or not in a reading text. 
Metacognitive plays an important role in reading. There seems to 
be a strong relationship between the reading strategy used by the 
reader, metacognitive awareness, and reading ability. In essence, 
successful readers seem to use more strategies than less successful 
ones and also seem to use them more often. Metacognitive strategies 
are associated with knowledge about learning. This means that 
students learn how to learn with metacognitive strategies. With the 
help of this language learning strategy, students are involved in 
thinking about the learning process as they plan, monitor and 
evaluate their own learning, just like the initial assignment activities 
(Holden, 2004: 259). 
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Looking at some of the definitions above, it can be 
summarized that the metacognitive strategy in reading is one of the 
strategies designed to facilitate the reader's knowledge to understand 
the text and achieve their reading comprehension. 
 Zhang and Seepho (2013:57), states that metacognitive strategies 
have three important categories or Indicators. There are explained as 
follows: 
1. Planning 
Planning is a skill that involves choosing the right strategy 
and allocation of resources that affect performance. For example, 
making predictions before reading, strategizing, and allocating time 
or attention selectively before starting a task. In addition, planning 
is a thought process and organizing activities needed to achieve the 
desired goals. This means that planning is a fundamental property 
of intelligent behavior to achieve certain goals and in Planning 
have several sub-categories, namely: 
a. Advance Organizer. 
Determine the nature of the reading assignment, Set one's 
reading goals and Plan the purpose of reading sub-assignments. 
b. Organizational Planning. 
Plan the contents of each task, the parts of a particular reading 
assignment, Plan strategies for completing tasks and Describe 
previous knowledge related to reading assignments. 
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c. Selective attention. 
Focus on specific tasks by sorting strategies to complete the 
task Choose a reading strategy that is appropriate for a 
particular task. 
d. Self management. 
Apply one or more specific reading strategies that are relevant 
to specific tasks. Adjust reading strategies to achieve goals. 
2. Monitoring. 
Monitoring is a strategy that makes information analysis as 
a project progresses. The purpose of monitoring is to increase the 
efficiency and effectiveness of the project or organization. This 
facilitates work on track and helps management to find out when 
there are problems. If this skill is carried out correctly, it is an 
invaluable tool for better control and care for reading and requires 
a useful basis for evaluation. 
Monitoring helps students to determine whether resources 
are adequate and are being used well. Thus, monitoring also refers 
to personal awareness of the understanding and performance of 
texts. It also includes the ability to exercise periodic self-control 
while reading. monitoring has several sub-categories, namely: 
a. Comprehension Monitoring. 
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Check someone's understanding, accuracy, and suitability of 
the overall reading task / process and Check one's ability and 
difficulty in each reading assignment. 
b. Production Monitoring. 
Check whether reading strategies learned from the class can 
solve comprehension problems and Track selected reading 
strategies and adopt alternatives when not working. 
3. Evaluating. 
This is an assessment of the conclusions and process of 
individual learning arrangements. Evaluation is a comparison of 
the actual project's impact with the agreed strategic plan. In the 
learning process, it can be seen from what students are determined 
to do, on what students have achieved and how they have achieved. 
The form of evaluation can be in the form of summative and 
formative tests. in evaluating it has sub-categories, namely: 
a. Self-assessment. 
Make an assessment of whether someone is successful in 
reading goals. 
b. Self evaluation. 
It means, evaluate how well someone learns to read Evaluate 
the use of reading strategies. 
c. Self reflection. 
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Reflect on your own problems whether he needs to go back 
through the reading process for better understanding. 
3. Descriptive Text 
In learning English there are many types of text. One of them is a 
text of descriptive According to Pardiyono (2016:19), descriptive text 
is a text that clearly describes the image to the user with the purpose of 
providing details about an object. In addition, according to Faisal and 
Suwandita (2013:242), descriptive text refers to representation of 
something or someone that consists of sensory information 
characteristics and provides the reader with a picture. Descriptive Text 
is one of the styles of text from form of text, according to Stanley 
(1988), mentions the definition says the presence of items in the 
material, they are artifacts, people or tell something can share as 
information. In other words, a particular person, place or thing is 
described in detail in this composition. 
From the above description, it can be inferred that descriptive text 
is a text to explain a great deal the author, the object, the location, and 
the case, and describe all that the writer sees in detail.  According to 
Pardiyono (2016:20), there are two components of the general form of 
the descriptive text: 
1. Identification; Introducing about the subject or thing that will be 
described, whereas, description is brief details about who, or what 
of the subject. 
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2. Description; describing the phenomenon in parts, qualities, 
characteristics, condition, and part build the detailed description of 
object and subject. 
Knapp and Watkins (Masitoh and Suprijadi, 2015:41), 
report that the concise document has several grammar features as 
follows. 
a. In descriptive text, the present tense is predominantly 
used. 
b. Although present tense may be used in literary 
description, it is past tense that tend to dominate. 
c. Relation verbs are used when classifying and describing 
appearance/qualities and parts/function of phenomenon. 
d. Action verbs are used when describing behaviors/users. 
e. Mental verbs are used when describing in literary 
description. 
f. Adjective are used to add extra information to nouns 
and may be technical, every day, or literary, depending 
on the text. 
g. Personal and literary description generally deal with 
individual things. 
Rugayamanan (2012), states that there are some of the 
language features of descriptive text as guide to know the 
characteristic of this text are: 
29 
 
a. Using Simple Present Tense. 
b. Using action verb. 
c. Using adverb. 
It can be concluded that descriptive text is used to describe 
everything, which is seen by writer in detail and to give 
information for the reader. 
 
4. The Relationship Between Metacognitive Strategy and Their 
Reading Comprehension 
      According to Barnett (1988), an investigation concerning second 
language reading on French language understudies, and the outcomes 
demonstrated that the expert readers indicated more familiarity with 
their utilization of metacognitive reading strategy in reading and 
understanding contrasted with the less capable readers. It implies that 
understudies' capacity in reading perception tends to have an 
association with a metacognitive strategy which can be seen from the 
outcomes. Since, if understudies have nervousness levels and are so 
befuddled in utilizing a metacognitive strategy it will bring about a low 
comprehension of reading a book.  
          Furthermore, Wen (2003), in his exploration tells that 
additionally shown that the greater part of the cognizance exercises of 
successful readers occurred at the degree of metacognition. It implies 
that the degree of understudies in metacognitive will make 
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understudies in the capacity to peruse will expand increasingly full of 
feeling as he can utilize the capacity to read procedures to meet 
appreciation in reading. Hence, there is a solid connection between 
metacognitive systems in reading and understanding cognizance.  
         What's more, as per Wang et al. (2009), found that the 
individuals who had the option to utilize metacognitive strategy in 
reading were increasingly effective in their reading and learning 
programs. It implies that understudies who utilize metacognitive 
reading procedures get higher comprehension than the individuals who 
don't utilize metacognitive strategy in reading. Since the connection 
between the metacognitive system and the capacity to read it is 
identified with each other to deliver results from a more coefficient 
reading.  
         As indicated by Shih (1992), in Keshavarz and Assar states that 
utilizing reading strategy requires thought and practice in a substance 
approach. It appears when an understudy attempts to think with a 
control-based system, they increment their metacognitive command 
over the reading and considering process, so they can utilize these 
techniques in scholastic substance classes. Nonetheless, the 
understudies' metacognitive over reading in the understanding 
procedure, in any event, when they read writings of a similar scholastic 
substance, vary enormously from one understudy to another.  
31 
 
          Metacognition assumes a significant job in reading. There have 
all the earmarks of being a solid connection between reading strategy 
utilized by readers, metacognitive procedures and understudies' 
understanding perception. In sense, effective readers seem to utilize a 
greater number of techniques than less fruitful ones and furthermore 
seem to utilize them all the more as often as possible.  
5. Relevant Research 
1. The first thesis is a correlation research design entitled “The 
Correlation Between Metacognitive Strategies To The Students’ 
Reading Comprehension Of Eleventh Grade Students At Smk Pgri 
Kediri 2 Academic Year 2015/2016 ” written by Nofiyantomi a 
students of Faculty of English Education, Universitas Nusantara 
Pgri Kediri .  The present study is aimed at describing about the 
role of reading in academic field especially in SMK. Reading is an 
essential skill for SMK students to support their competence and it 
is also a part of English written test. However, the students still 
find some difficulties in reading. They may have learning strategies 
especially metacognitive strategies to overcome the problem but 
the students may not realize about it. Thus, the purpose of this 
study is to know whether or not there is a significant correlation 
between metacognitive strategies and students’ reading 
comprehension of the eleventh grade students. The research design 
is quantitative research which is used to investigate the correlation 
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between metacognitive strategies and students’ reading 
comprehension of the eleventh grade students of SMK PGRI 2 
Kediri in academic year 2015/2016. The sample is chosen 
randomly. Finally, the sample is randomly that consist of 32 
students from the different class. Data was collected by using two 
kinds of instruments, reading and questionnaires. Based on the 
result of this research, it is found that there is significant 
correlation between metacognitive strategies and reading 
comprehension in SMK PGRI 2 Kediri. It is also supported by the 
result of data which has been computed by the formula of Pearson 
Product Moment that the score is r (xy) 0,1678 Finally, the writer 
conclude that there is a significant correlation between 
metacognitive strategies and reading comprehension. 
Metacognitive strategies give significant influence for students 
reading comprehension. Besides that, the students’ ability in 
comprehension become better by using this strategy. 
2. The second thesis is a document correlation 
research design entitled “The Correlation Between Metacognitive 
Reading Strategy, Vocabulary Mastery And Students’ Reading 
Comprehension On The Eighth Grade Students Of Mts N 
Surakarta 1 In The Academic Year Of 2016/2017” written by 
Nugroho , a students  of English Education Study Program Faculty 
Of Tarbiyah State Islamic Institute Of Surakarta..  This research 
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discusses problem is focussed on the correlation between 
metacognitive reading strategy, vocabulary mastery and students’ 
reading comprehension. Then, the objective of this study is to 
know the correlation between metacognitive reading strategy, 
vocabulary mastery and students’ reading comprehension on the 
eighth grade students of MTs N Surakarta 1 in the academic year 
of 2016/2017. This is a quantitative research. The researcher used 
correlational research design. The research was conducted at MTs 
N Surakarta 1 started from April 21
st
 until May 6
th
 2017. The 
population of this research is all the eighth grade students of MTs 
N Surakarta 1 in the academic year of 2016/2017. The sum of 
population is 305 students. The sample of test in this study is 85 
students that consist of 8PK1, 8FD2 and 8A.The sampling 
technique that used is proportionate cluster random sampling. The 
techniques of collecting data used the tests and questionnair. The 
techniques of analyzing data used simple and multiple linear 
regression and pearson product moment formula. To test the 
hypothesis, the researcher used SPSS 20 for windows. The result of 
analysis shows that at the level of significance α = 0.05 for N = 85 
with the r-table (0.213 ). For the first hyphothesis, there is a 
positive correlation between metacognitive reading strategy (X1) 
and students’ reading comprehension ( Y). It is because r0btained( 
rx1y ) is higher than rtable ( 0.836 > 0.213). The constribution of 
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students’ metacognitive reading strategy toward reading 
comprehension is 69.8%. For the second hyphothesis, there is a 
positive correlation between vocabulary mastery (X2) and 
students’ reading comprehension ( Y). It is because r0btained( rx2y 
) is higher than rtable ( 0.639 > 0.213 ). The constribution of 
students’ metacognitive reading strategy toward reading 
comprehension is 40.9%. Then, for the third hyphothesis, there is a 
positive correlation between metacognitive reading strategy (X1), 
vocabulary mastery (X2 ) and students’ reading comprehension ( 
Y). It is because F0btained( rx1,x2y ) is higher than ftable ( 
100.371> 3.11 ). The constribution of students’ metacognitive 
reading strategy and vocabulary mastery toward students’ reading 
comprehension is 71%. It means that 71% of students’ reading 
comprehension is influenced by metacognitive reading strategy and 
vocabulary mastery, then the other is 39 % is influenced by other 
factors. 
Both relevant studies above have different setting place and 
period for research. They have different amount of sample and 
population. The differences with my study are the setting place and 
time, method of my study is a case study, meanwhile the research 





6. Operational Concept 
Operational Concept is the main element to avoid misinterpreting 
in a scientific study. It is operated in abstract form in the study and it 
should be interpreted into particular words in order to be easily measures. 
Regarding to Syafi’i (2017:110), he says that operational concepts are 
derived from related theoritical concepts on all of the variables that 
should be practically and empirically operated in academic writing-
research paper.  It is neccesary to clarify briefly the variables used in this 
research, they are :  
1. Variable X is the Metacognitive Strategy, it is an independent 
variable. 
2. Variable Y is the students’ reading comprehension in 
descriptive text, it is dependent variable. 
 
1. According to Zhang & Seepho (2013:57)  metacognitive strategies 
consist of three strategy sets as categories: 
a. Planning (Pre-reading) 
1) Advance organization. 
Students are able to determine the nature of the reading task, 






2) Organizational Planning. 
Students are able plan the content of each task, the parts of 
specific reading tasks, plan the strategies for completing the 
tasks and elaborate the prior knowledge connected with the 
reading tasks. 
3) Selective attention  
Students are able to focus on a specific task by sequencing the 
strategies to complete the tasks and select the appropriate 
reading strategies for the specific tasks. 
4) Self- management. 
Students are able to apply one or more specific reading 
strategies relevant to the specific task and adjust reading 
strategies for achieving goals. 
 
b. Monitoring (While reading) 
1) Comprehension Monitoring. 
Students are able not only to check one’s understanding, 
accuracy and appropriateness of the over-all reading 
task/process. But also, check one’s own abilities and 
difficulties in each reading task 
2) Producting Monitoring  
Students are able to check whether the reading strategies 
learned from class can solve the comprehension problems and 
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trace the selected reading strategies and adopt alternatives 
when it is not working 
 
c. Evaluating (Post reading) 
1) Self-Assessment 
Students are able to make an assessment of whether one 
succeeds in the reading goal. 
2) Self-Evaluation 
Students are able to Evaluate how well one learned to read and 
the reading strategy use. 
3) Self-Regulation. 
Students are able to reflect one’s own problems whether he/she 
needs to go back through the reading process for a better 
understanding. 
2. According to King and Stanley (2016:37), there are five 
components of reading comprehension, they are as follows: 
a. The students are able to identify main idea. 
b. The students are able to find factual information. 
c. The students are able to locate the meaning of vocabulary in 
context. 
d. The students are able to identify references. 




7. Assumptions and Hypothesis 
1. Assumption  
The assumption of this research is: if the students have good 
metacognitive strategies, of course their reading comprehension in 
descriptive text will be improved. 
2. Hypothesis 
 Ho  : there is no significant correlation between students’ 
metacognitive strategies and their reading comprehension in 
descriptive text. 
Ha : there   is   a   significant   correlation   between   students’ 









A. The Method of Research 
          In this study, the researcher used a correlation research 
design. According to Fraenkel, Wallen, and Hyun (2012:331), the 
correlation study mainly focuses on the possibility of relationships 
between only two or more variables investigated without any attempts 
to influence them. The researcher used correlation research design to 
find out the correlation between two variables, explain, and interpret 
the result that may appear. The procedures were; first, the students‘ 
metacognitive strategies were identified by using questionnaire. 
Second, Reading test was used to find out the students‘ reading 
comprehension achievement. Third, the researcher found the 
correlation and influence between variables was analyzed through 
Statistical Package for Social and Science (SPSS) based on the results 
of the questionnaire and reading test. Last, explanation and 




Figure research design : 
X : Students’ Metacognitive Strategy 
Y : Students’ Reading Comprehension 
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B. The Location and Time of the Research 
This research was conducted at Islamic Senior High School 
Diniyah Puteri Pekanbaru. It was located at KH. Ahmad Dahlan Street.. 
This research was conducted on September to October 2019. 
C.   The Subject and Object of the Research 
1. Subject of the Research 
 The subject of this research was the second year students at 
Islamic Senior High School Diniyah Puteri Pekanbaru . 
2. Object of the Research 
 The object of this research was the students’ metacognitive 
strategy and their reading comprehension in descriptive text. 
D. The Population and Sample of the Research 
1. The Population of The Research 
The target population of this research was the tenth grade 
students of Islamic Senior High School Diniyah Puteri Pekanbaru. 
The total number of population was 45 students consisted 2 class. 








Table III. 1 
      The Total Population and Sample  
 
  No.   Class Population 
1 X IPA  24 Students 
2. X IPS 21 Student 
 Total 45 Students 
   
2. The Sample of The Research 
 
The population of this research was 45 students. The sample was 
partially taken from the entire object under study and is considered to 
represent the entire population (Notoatmojo, 2005). The sampling 
technique in this study is total sampling. Total sampling is a sampling 
technique where the number of samples is the same as the population 
(Sugiyono, 2007). Reasons for taking total sampling because 
according to Sugiyono (2007), the total population of less than 100 
entire populations was made into all research samples. The samples 
taken from this study were 45 People. 
 
E. The Technique of The Research 
To collect the data involved in this research, the writer used two 
techniques: 
a. Questionnaire. 
In order to get data of the students’ metacognitive strategy, the 
writer was used a set of questionnaires and used Likert Scale 
questionnaires. According to Cohen (2007), a Likert scale named 
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after its deviser. Likert (1932),  provides a range of responses to a 
given question or statement. The questionnaires consisted of 40 
items in which there was 1 up to 5 scale. The questionnaires given 
to the students were to obtain their metacognitive strategies in 
reading comprehension in descriptive text. 
First, according to Zhang and Seepho (2013:56), this 
questionnare used the Metacognitive Strategy Quistionnare (MSQ) 
was composed of three main sections asking about the metacognitive 
strategies that the students actually used to plan, monitor, and 
evaluate their reading processes. The categories with detailed de-
scription were adapted from Chamot and O’Malley’s (1990)), 
classification which is widely accepted that it is comprehensive, 
detailed. However, this present study mainly focused on the 
metacognitive strategy in reading comprehension. Their 
classification is obviously far too general for its purpose. Thus 
modification was necessary. 
In detail, the Metacogntive Strategy Quistionnare (MSQ), in 
this study measured three main categories of metacognitive 
strategies, namely planning, monitoring and evaluating and nine sub-
categories that the students employed in carrying out four reading 
tasks. Table 1 below illustrates the modified classification and the 
details are as follows: 




b) The Monitoring (while reading), Comprehension Monitoring and 
Production Monitoring were newly developed to replace the Self-
monitoring strategy in the original classification; and 
c) The Evaluating (post reading), Self-assessment, Self-evaluation 
and Self-reflection were developed, probing the depth of the 
metacognitive reading process. 
Table III. 2 




in reading comprehension 
Number of Items 
1 Planning 
(Pre-reading) 
Advance organize Items 1-4  
Organizational Planning Items 5-8 
Selective Attention Items 9-10 
Self-Management Items 11-12 
2. Monitoring 
(While reading) 
Comprehension Monitoring Items 13-24 
Production Monitoring Items 25-30 
3. Evaluating, 
(After reading) 
Self-Assessment Items 31-34 
Self-Evaluation Items 35-37 
Self-Reflection Items 38-40 
 
    Table III. 3 
Criteria of Category Students’ Metacognitive Strategy. 
No. Mean  Score Categories 
1. ≤ 2.4 ≤ 48 % Low 
2 2.5 – 3.4  50 % – 68 % Medium 








  Tests are assessment instruments that pose problems for 
students to solve. The writer gave a test to obtained the students’ 
reading comprehension in descriptive text and consisted of 25 
items. The test used was the objective test. The writer adopted a 
test of various sources from the Internet. The blue print of the 
reading comprehension test is as follows. 
Table III.4 
               Blue Print of Multiple ChoiceTest 
 
Question Indicators Question Number 
The students are able to identify main idea 1, 6, 11, 16, 21 
The students are able to find factual information. 
 
2, 7, 12, 17, 22 
The students are able to locate the meaning of 
vocabulary in context. 
3, 8, 13, 18, 23 
The students are able to identify references. 
 
4, 9, 14, 19, 24 
The students are able to make inferences from reading 
text 





        Table III.5 
The Category of Students’ Reading Comprehension 
The Score Level Scale  
1-100 
Category 
80-100 Very Good 
66-79 Good 
56-65 Enough 









F. Validity and Reability of The Intrumets 
 
1. Validity 
Gay (2012:160) mentioned four kinds of validity. They  are 
content validity, criterion-related validity, construct validity, and 
consequential validity. In this research, the researcher was used 
construct validity to know the validity of questionnaire. According 
to Gay (2012:163), construct validity is the validity that determined 
the concept of instrument being measured. 
To know whether the data is valid or not, the writer used 
construct validity and the data was calculated by SPSS 21.0 
windows program. the writer was examined and noted differences 
between robserved and rtable. According to Siregar (2013), stated that 
the item of questionnaire is valid if the value of robserved is higher 
than rtable at significance level 5%. 
To analyze the validity of metacognitive strategy quistionnaire 
as variable X, the researcher used Microsoft excel. How to 
determine the number of r-tables is to use the formula (df = n-2). It 
means, the number of sample is less 2. there were 45 students as 
the respondents, meaning that 45- 2 = 43.  
Based on the try out result of the instrument validity to the 40 
items, it showed that all the items were valid. It means that there 
were 40 items that could be used in this research. The following 
table was the result of the instrument validity. 
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            Table III.6 






1 0,473 0,287 Valid 
2 0,403 0,287 Valid 
3 0,489 0,287 Valid 
4 0,424 0,287 Valid 
5 0,310 0,287 Valid 
6 0,372 0,287 Valid 
7 0,343 0,287 Valid 
8 0,396 0,287 Valid 
9 0,365 0,287 Valid 
10 0,373 0,287 Valid 
11 0,391 0,287 Valid 
12 0,306 0,287 Valid 
13 0,409 0,287 Valid 
14 0,407 0,287 Valid 
15 0,428 0,287 Valid 
16 0,370 0,287 Valid 
17 0,413 0,287 Valid 
18 0,419 0,287 Valid 
19 0,363 0,287 Valid 
20 0,390 0,287 Valid 
21 0,441 0,287 Valid 
22 0,400 0,287 Valid 
23 0,504 0,287 Valid 
24 0,424 0,287 Valid 
25 0,428 0,287 Valid 
26 0,349 0,287 Valid 
27 0,409 0,287 Valid 
28 0,301 0,287 Valid 
29 0,295 0,287 Valid 
30 0,323 0,287 Valid 
31 0,339 0,287 Valid 
32 0,321 0,287 Valid 
33 0,352 0,287 Valid 
34 0,413 0,287 Valid 
35 0,373 0,287 Valid 
36 0,361 0,287 Valid 
37 0,295 0,287 Valid 
38 0,409 0,287 Valid 
39 0,446 0,287 Valid 




Table III. 7 





ritem r-table Result 
1 0.341 0.287       Valid 
2 0.319 0.287       Valid 
3 0.289 0.287       Valid 
4 0.310 0.287       Valid 
5 0.540 0.287       Valid 
6 0.290 0.287       Valid 
7 0.287 0.287       Valid 
8 0.291 0.287       Valid 
9 0.320 0.287       Valid 
10 0.448 0.287       Valid 
11 0.336 0.287       Valid 
       12 0.315 0.287 Valid 
       13 0.347 0.287 Valid 
      14 0.305 0.287 Valid 
      15 0.360 0.287 Valid 
      16 0.410 0.287 Valid 
      17 0.443 0.287 Valid 
      18 0.293 0.287 Valid 
      19 0.510 0.287 Valid 
       20 0.293 0.287 Valid 
       21 0.340 0.287 Valid 
       22 0.370 0.287 Valid 
       23 0.680 0.287 Valid 
       24 0.683 0.287 Valid 
      25 0.688 0.287 Valid 
 
From the table above, the test items were valid. Because of 
the items were valid, the researcher used the questionnaire and 






Brown (2003), stated that reliability has to do with 
accuracy of measurement. This kind of accuracy was reflected in 
obtaining of similar result when measurement was repeated on 
different occasion or with different instruments or by different 
person. The characteristic of reliability was sometimes termed 
consistency. In addition, to deternine the level of reliability in 
this research, the researcher used the table of reliability level 
from (Cohen, Manion& marrison, 2007). The result can be seen 
from the table below: 
                                                            Table III. 8 
Level of Reliability, 















  (Cohen, Manion, &Morrison, 2007:506) 
a. Reliability of Metacognitive Strategy Questionnaire 
 To obtain the reliability of the questionnaire given, the 
writer used SPSS 21.0 program to find out whether or not the 
questionnaire was reliable. 
       
    Case Processing Summary 
 N % 





Total 45 100,0 
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a. Listwise deletion based on all variables in 
the procedure. 
     
  
                                                 Table III. 9 





N of Items 
,849 40 
 
From the table above, it can be seen that the value of 
cronbach’s alpha is that 0.849. Then, the writer compared r11 to 
rtable. The r11 = 0.849 was higher than rtable at significance level of 
5%, was 0.287 and at 1% level of significance was 0.242, where 
rtable (dk = N-1 = 43). It means that the items were reliable, where 
the value of internal consistency was 0.840 ≥ 0.80, so the reliability 
of questionnaire was very high reliable. 
 
b. Reliability of Test 
 
        Case Processing Summary 
 N % 
 Valid 45 100,0 
Cases Excluded
a
 0 ,0 
 Total 45 100,0 
a. Listwise deletion based on 





           Table III. 10 




N of Items 
,748 25 
 
From the table above, it can be seen that the value of cronbach’s 
alpha is that0.884. Then, the writer compared r11 to rtable. The r11 = 0.784 
was higher than rtable at significance level of 5%, was 0.287 and at 1% level 
of significance was 0.242, where rtable (dk = N-1 = 43). It means that the 
items were reliable, where the value of internal consistency was 0.90 ≥ 
0.784 ≥ 0.70, so the reliability of questionnaire was high reliable. 
 
 
F. The Technique of Data Analysis 
 
  The independent variable (X) and dependent variable (Y) 
are the two variables correlated. In analyzing the data, the 
researcher chose the product moment relationship as the formula 
because the data of the two variables above are in interval form 
because the researcher used the score of questionnaire of variable X 
and score of variable Y. According to Hartono (2007), if the 
variables are connected in interval form and the spread of the data 
is normal distribution, so the suitable formula is product moment 
relationship. In analyzing the data of students’ metacognitive 





The students’ metacognitive awareness which is symbolized 
by “X” is an independent variable, and the dependent variable is the 
students’ reading comprehension of recount text which is 
symbolized by “Y”. To find out whether there is correlation 
between students’ metacognitive strategy and and  their  reading 
comprehension of  recount text,  the  researcher  used  the Pearson 
Product Moment Correlation (Hatch and Farhady, 1982; 
Coolidge, 2000), Cited in Intan, Coolidge (2000) asserted that 
Pearson product moment correlation is used to measure the strength 
of a relationship between two variables. 
For the technique of analyzing the data, the researcher applied a 
quantitative data. In quantitative data analysis, Creswell (2012:15) 
indicates that to analyze the data using mathematical procedures, called 
statistics to explain the result of the research. Therefore, to analyze the 
data the following formula used: 
1. The formula to analyze the data of students’ Metacognitive 
Strategy 
 P = 	 

	x	100	%              Where: P = Number of Percentage 
     F = Frequency   
     N = Number of Sample 







	          Where: M = Mean.   
     TS = Total Score   
     N = Number of Sample 
3. The profile to analyze the data of both students’ Metacognitive 
Strategy and Reading Comprehension. 
  In order to analyze the data, the researcher used Pearson 
Product Moment Correlation on SPSS 21 windows program. The 
researcher used the product moment correlation to determine and to 
find out the linear relationship between two parametric variables. 
Siregar (2013:261) indicated Ho is accepted if the significance 2-
tailed value is bigger than α (sig-t > α). In this case, α value is 0.05.  
Statistically the hypotheses are:  
Ho is accepted if sig-t > α : there is no significant correlation 
between 
 
students’ metacognitive strategy and 
their reading comprehension. 
Ha is accepted if sig-t < α : there is a significant correlation between 
 
students’ metacognitive strategy and 
their reading comprehension. 
Then, to determine the level of correlation between two 






The Interpretation of Correlation Coefficient 
 










0.00 to 0.199 
 
0.20 to 0.399 
 
0.40 to 0.599 
 
0.60 to 0.799 
 













        CHAPTER V 
  CONCLUSION AND SUGGESTION 
 
A. The Conclusion 
 
             This research was conducted to find out whether there is a 
significant correlation between Metacognitive Strategy and their Reading 
Comprehension at Islamic Senior high school Diniyah Puteri Pekanbaru or 
not. Based on the analysis of the data in previous chapter, the writer 
concluded that: 
1. The mean score of students’ Metacognitive Strategy at is Islamic Senior 
high school Diniyah Puteri Pekanbaru 67.517%. It is categorized Medium. 
2. The mean score of students’ Reading Comprehension at Islamic Senior 
high school Diniyah Puteri Pekanbaru is 75.38. It is categorized Good. 
3. From the data analysis that analyzed by using Pearson Product Moment 
formula through SPSS 21.0, the result showed that sig r obtained value is 
0.000 lower than alpha value (0.05). The value of robtained is 0.718 > rtable is 
0.287. In conclusion, there is a correlation between students’ 
Metacognitive Strategy at Islamic Senior high school Diniyah Puteri 






B.  SUGGESTION 
Dealing with the conclusion of the research, the researcher would like to 
give some recommendations are presented as follows: 
1. Recommendation for the teacher 
The teacher should increase students’ metacognitive strategy in teaching 
and learning process in all skills, especially reading comprehension by 
giving motivation or taking care of them. The teacher also should aware 
about their students’ ability in reading, so they can know who is students 
that have less metacognitive strategy. So, the teacher can increase 
students’ metacognitive strategy while learning. 
2. Recommendation for the students 
The students should know their capabilty in teaching and learning process. 
They should aware about themselve while learning. If they already aware, 
they can be more focus and concentration about their reading text. 
3. Recommendation for the next researcher. 
The next researcher may extend this research to investigate what other 
skills that may influence by metacognitive strategy or vice versa. Then, the 
next researcher may investigate what factors that can be influence between 
students’ metacognitive strategy and reading comprehension. 
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Bahasa Inggris Umum 
Satuan Pendidikan : MA Diniyah Puteri Pekanbaru 
Kelas   : X (Sepuluh) 
Kompetensi Inti  : 
• KI-1 dan KI-2:Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong royong, 
kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif sesuai dengan perkembangan anak di lingkungan, keluarga, 
sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan regional, dan kawasan internasional”. 
• KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, 
serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah 
• KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 
secara efektif dan kreatif, serta mampu menggunakan metode sesuai kaidah keilmuan 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1  Menerapkan fungsi sosial, struktur 
teks, dan unsur kebahasaan teks 
interaksi transaksional lisan dan tulis 
yang melibatkan tindakan memberi 
dan meminta informasi terkait jati 
diri dan hubungan keluarga, sesuai 
dengan konteks penggunaannya. 
(Perhatikan unsur kebahasaan 
pronoun: subjective, objective, 
possessive) 
• Fungsi Sosial 
Mengenalkan, menjalin hubungan 
interpersonal dengan teman dan guru 
• Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di luar 
dugaan) 
• Unsur Kebahasaan 
- Sebutan anggota keluarga inti dan yang 
lebih luas dan orang-orang dekat 
lainnya; hobi, kebiasaan 
- Verba: be, have, go, work, live (dalam 
simple present tense) 
- Subjek Pronoun: I, You, We, They, He, 
She, It 
- Kata ganti possessive my, your, his, dsb. 
- Menyimak dan menirukanbeberapa contoh interaksi terkait jati diri dan 
hubungan keluarga, dengan ucapan dan tekanan kata yang benar 
- Mengidentifikasi ungakapan-ungkapan penting dan perbedaan antara 
beberapa cara yang ada 
- Menanyakan hal-hal yang tidak diketahui atau yang berbeda. 
- Mempelajari contoh teks interaksi terkait jati diri dan hubungan 
keluarganya yang dipaparkan figur-figur terkenal. 
- Saling menyimak dan bertanya jawab tentang jati diri masing-masing 
dengan teman-temannya 
- Melakukan refleksi tentang proses dan hasil belajarnya 
4.1  Menyusun teks interaksi 
transaksional lisan dan tulis pendek 
dan sederhana yang melibatkan 
tindakan memberi dan meminta 
informasi terkait jati diri, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks 
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- Kata tanya Who? Which? How? Dst. 
- Nomina singular dan plural dengan atau 
tanpa a, the, this, those, my, their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Deskripsi diri sendiri sebagai bagian dari 
keluarga dan masyarakat yang dapat 
menumbuhkan perilaku yang termuat di 
KI 
3.2  Menerapkan fungsi sosial, struktur 
teks, dan unsur kebahasaan teks 
interaksi interpersonal lisan dan tulis 
yang melibatkan tindakan 
memberikan ucapan selamat dan 
memuji bersayap (extended), serta 
menanggapinya, sesuai dengan 
konteks penggunaannya 
• Fungsi Sosial 
Menjaga hubungan interpersonal dengan 
guru, teman dan orang lain. 
• Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di luar 
dugaan) 
• Unsur Kebahasaan 
- Ungkapan memberikan ucapan selamat 
dan memuji bersayap (extended), dan 
menanggapinya 
- Nomina singular dan plural dengan atau 
tanpa a, the, this, those, my, their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Interaksi antara guru dan peserta didik di 
dalam dan di luar kelas yang melibatkan 
ucapan selamat dan pujian yang dapat 
menumbuhkan perilaku yang termuat di 
- Menyimak dan menirukan beberapa contoh percakapan mengucapkan 
selamat dan memuji bersayap (extended) yang diperagakan guru/rekaman, 
dengan ucapan dan tekanan kata yang benar 
- Bertanya jawab untuk mengidentifikasi dan menyebutkan ungkapan 
pemberian selamat dan pujian serta tambahannya, n mengidentifikasi 
persamaan dan perbedaannya 
- Menentukan ungkapan yang tepat secara lisan/tulis dari berbagai situasi 
lain yang serupa 
- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 
guru dan teman secara alami di dalam dan di luar kelas. 
- Melakukan refleksi tentang proses dan hasil belajar 
4.2  Menyusun teks interaksi 
interpersonal lisan dan tulis 
sederhana yang melibatkan tindakan 
memberikan ucapan selamat dan 
memuji bersayap (extended), dan 
menanggapinya dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks 
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KI 
 
3.3  Menerapkan fungsi sosial, struktur 
teks, dan unsur kebahasaan teks 
interaksi transaksional lisan dan tulis 
yang melibatkan tindakan memberi 
dan meminta informasi terkait niat 
melakukan suatu tindakan/kegiatan, 
sesuai dengan konteks 
penggunaannya. (Perhatikan unsur 
kebahasaan be going to, would like 
to) 
• Fungsi Sosial 
Menyatakan rencana, menyarankan, dsb. 
• Struktur Teks 
- Memulai 
- Menanggapi (diharapkan atau di luar 
dugaan) 
• Unsur Kebahasaan 
- Ungkapan pernyataan niat yang sesuai, 
dengan modalbe going to, would like to 
- Nomina singular dan plural dengan atau 
tanpa a, the, this, those, my, their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Interaksi antara guru dan peserta didik di 
dalam dan di luar kelas yang melibatkan 
pernyataan niatyang dapat menumbuhkan 
perilaku yang termuat di KI 
- Mencermati beberapa contoh interaksi terkait niat melakukan suatu 
tindakan/kegiatan dalam/dengan tampilan visual(gambar, video) 
- Mengidentifikasidengan menyebutkan persamaan dan perbedaan dan dari 
contoh-contoh yang ada dalam video tersebut, dilihat dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang pernyataan beberapa tokoh tentang rencana 
melakukan perbaikan 
- Bermain game terkait dengan niat mengatasi masalah 
- Membiasakan menerapkan yang sedang dipelajari. dalam interaksi dengan 
guru dan teman secara alami di dalam dan di luar kelas. 
- Melakukan refleksi tentang proses dan hasil belajar. 
4.3  Menyusun teks interaksi 
transaksional lisan dan tulis pendek 
dan sederhana yang melibatkan 
tindakan memberi dan meminta 
informasi terkait niat melakukan 
suatu tindakan/kegiatan, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks 
3.4  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks deskriptif lisan dan tulis dengan 
memberi dan meminta informasi 
terkait tempat wisata dan bangunan 
bersejarah terkenal, pendek dan 
sederhana, sesuai dengan konteks 
penggunaannya 
• Fungsi Sosial 
Membanggakan, menjual, mengenalkan, 
mengidentifikasi, mengkritik, dsb. 
• Struktur Teks 
Dapat mencakup 
- Identifikasi (nama keseluruhan dan 
bagian) 
- Menyimak dan menirukan guru membacakan teks deskriptif sederhana 
tentang tempat wisata dan/atau bangunan bersejarah terkenaldengan 
intonasi, ucapan, dan tekanan kata yang benar. 
- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 
dengan alat seperti tabel, mind map, dan kemudian menerapkannya untuk 
menganalisis beberapa deskripsi tempat wisata dan bangunan lain 
- Mencermati cara mempresentasikan hasil analisis secara lisan, 
4.4  Teks deskriptif 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
4.4.1  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
teks deskriptif, lisan dan tulis, 
pendek dan sederhana terkait tempat 
wisata dan bangunan bersejarah 
terkenal 
4.4.2  Menyusun teks deskriptif lisan dan 
tulis, pendek dan sederhana, terkait 
tempat wisata dan bangunan 
bersejarah terkenal, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, 
secara benar dan sesuai konteks 
- Sifat (ukuran, warna, jumlah, bentuk, 
dsb.) 
- Fungsi, manfaat, tindakan, kebiasaan 
• Unsur kebahasaan 
- Kosa kata dan istilah terkait dengan 
tempat wisata dan bangunan bersejarah 
terkenal 
- Adverbia terkait sifat seperti quite, very, 
extremely, dst. 
- Kalimat dekalraif dan interogatif dalam 
tense yang benar 
- Nomina singular dan plural secara tepat, 
dengan atau tanpa a, the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Deskripsi tempat wisata dan bangunan 
bersejarah yang dapat menumbuhkan 
perilaku yang termuat di KI 
mempraktekkan di dalam kelompok masing-masing, dan kemudian 
mempresentasikan di kelompok lain 
- Mengunjungi tempat wisata atau bangunan bersejarah untuk 
menghasilkan teks deskriptif tentang tempat wisata atau bangunan 
bersejarahsetempat. 
- Menempelkan teks di dinding kelas dan bertanya jawab dengan pembaca 
(siswa lain, guru) yang datang membacanya 
- Melakukan refleksi tentang proses dan hasil belajar. 
3.5  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks khusus dalam bentuk 
pemberitahuan (announcement), 
dengan memberi dan meminta 
informasi terkait kegiatan sekolah, 
sesuai dengan konteks 
penggunaannya 
• Fungsi Sosial 
Menjalin hubungan interpersonal dan 
akademik antar peserta didik, guru, dan 
sekolah 
• Struktur Teks 
- Istilah khusus terkait dengan jenis 
pemberitahuannya 
- Informasi khas yang relevan 
- Gambar, hiasan, komposisi warna 
• Unsur Kebahasaan 
- Menyimak dan menirukan guru membacakan beberapa teks 
pemberitahuan (announcement) dengan intonasi, ucapan, dan tekanan 
kata yang benar. 
- Bertanya dan mempertanyakan tentang persamaan dan perbedaan fungsi 
sosial, struktur teks dan unsur kebahasaannya 
- Mencermati danbertanya jawab tentang contoh menganalisisdeskripsi 
dengan alat seperti tabel dan kemudian menerapkannya untuk 
menganalisis beberapa teks pemberitahuan lain 
4.5  Teks pemberitahuan (announcement)  
4.5.1  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
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teks khusus dalam bentuk 
pemberitahuan (announcement)  
4.5.2  Menyusun teks khusus dalam bentuk 
pemberitahuan (announcement), 
lisan dan tulis, pendek dan 
sederhana, dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai 
konteks 
- Ungkapan dan kosa kata yang lazim 
digunakan dalam announcement 
(pemberitahuan) 
- Nomina singular dan plural secara tepat, 
dengan atau tanpa a, the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Pemberitahuan kegiatan, kejadian yang 
dapat menumbuhkan perilaku yang 
termuat di KI  
• Multimedia 
Layout dan dekorasi yang membuat 
tampilan teks pemberitahuan lebih 
menarik. 
- Membuat teks pemberitahuan (announcement) untuk kelas atau teman 
- Melakukan refleksi tentang proses dan hasil belajar. 
3.6  Menerapkan fungsi sosial, struktur 
teks, dan unsur kebahasaan teks 
interaksi transaksional lisan dan tulis 
yang melibatkan tindakan memberi 
dan meminta informasi terkait 
keadaan/tindakan/ kegiatan/ kejadian 
yang dilakukan/terjadi di waktu 
lampau yang merujuk waktu 
terjadinya dan kesudahannya, sesuai 
dengan konteks penggunaannya. 
(Perhatikan unsur kebahasaan simple 
past tense vs present perfect tense) 
• Fungsi Sosial 
Menjelaskan, mendeskripsikan, 
menyangkal, menanyakan, dsb. 
• Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di luar 
dugaan) 
• Unsur Kebahasaan 
- Kalimat deklaratif dan interogative 
dalam simple past tense, present perfect 
tense. 
- Adverbial dengan since, ago, now; 
klause dan adveribial penunjuk waktu 
- Nomina singular dan plural secara tepat, 
dengan atau tanpa a, the, this, those, my, 
- Menyimak dan menirukan beberapa contoh percakapan terkait dengan 
intonasi, ucapan dan tekanan kata yang tepat 
- Guru mendiktekan percakapan tersebut dan peserta didik menuliskannya 
dalam buku catatannya untuk kemudianbertanya jawab terkait perbedaan 
dan persamaan makna kalimat-kalimat yang menggunakan kedua tense 
tersebut 
- Membaca beberapa teks pendek yang menggunakan kedua tense tersebut, 
dan menggunakan beberapa kalimat-kalimat di dalamnya untuk 
melengkapi teks rumpang pada beberapa teks terkait. 
- Mencermati beberapa kalimat rumpang untuk menentukan tense yang 
tepat untuk kata kerja yang diberikan dalam kurung 
4.6  Menyusun teks interaksi 
transaksional, lisan dan tulis, pendek 
dan sederhana, yang melibatkan 
tindakan memberi dan meminta 
informasi terkait keadaan/tindakan/ 
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kegiatan/ kejadian yang 
dilakukan/terjadi di waktu lampau 
yang merujuk waktu terjadinya dan 
kesudahannya, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks 
their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Kegiatan, tindakan, kejadian, peristiwa 
yang dapat menumbuhkanperilaku yang 
termuat di KI 
- Diberikan suatu kasus, peserta didik membuat satu teks pendek dengan 
menerapkan kedua tense tersebut 
- Melakukan refleksi tentang proses dan hasil belajar 
3.7  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks recount lisan dan tulis dengan 
memberi dan meminta informasi 
terkait peristiwa bersejarah sesuai 
dengan konteks penggunaannya 
• Fungsi Sosial 
Melaporkan, menceritakan, berbagi 
pengalaman, mengambil teladan, 
membanggakan 
• Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
• Unsur Kebahasaan 
- Kalimat deklaratif dan interogatif dalam 
simple past, past continuous, present 
perfect, dan lainnya yang diperlukan 
- Adverbia penghubung waktu: first, then, 
after that, before, when, at last, finally, 
dsb. 
- Adverbia dan frasa preposisional 
penujuk waktu 
- Nomina singular dan plural dengan atau 
tanpa a, the, this, those, my, their, dsb. 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
- Menyimak guru membacakan peristiwa bersejarah, menirukan bagian 
demi bagian dengan ucapan dan temakan kata yang benar, dan bertanya 
jawab tentang isi teks 
- Menyalin teks tsb dalam buku teks masing-masing mengikuti seorang 
siswa yang menuliskan di papan tulis, sambil bertanya jawab terkait 
fungsi sosial, struktur teks, dan unsur kebahasaan dalam teks 
- Mencermati analisis terhadap fungsi sosial, rangkaian tindakan dan 
kejadian dengan menggunakan alat seperti tabel, bagan, dan kemudian 
mengerjakan hal sama dengan teks tentang peristiwa bersejarah lainnya 
- Mengumpulkan informasi untuk menguraikan peristiwa bersejarah di 
Indonesia 
- Menempelkan karyanya di dinding kelas dan bertanya jawab dengan 
pembaca (siswa lain, guru) yang datang membacanya 
- Melakukan refleksi tentang proses dan hasil belajar. 
4.7  Teks recount – peristiwa bersejarah 
4.7.1  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
teks recount lisan dan tulis terkait 
peristiwa bersejarah 
4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, 
secara benar dan sesuai konteks 
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Peristiwa bersejarah yang dapat 
menumbuhkan perilaku yang termuat di 
KI 
3.8  Membedakan fungsi sosial, struktur 
teks, dan unsur kebahasaan beberapa 
teks naratif lisan dan tulis dengan 
memberi dan meminta informasi 
terkait legenda rakyat, sederhana, 
sesuai dengan konteks 
penggunaannya 
• Fungsi Sosial 
Mendapat hiburan, menghibur, 
mengajarkan nilai-nilai luhur, mengambil 
teladan 





- Orientasi ulang 
• Unsur Kebahasaan 
- Kalimat-kalimat dalamsimple past tense, 
past continuous, dan lainnya yang 
relevan 
- Kosa kata: terkait  karakter, watak, dan 
setting dalam legenda 
- Adverbia penghubung dan penujuk 
waktu  
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Cerita legenda yang dapat menumbuhkan 
perilaku yang termuat di KI 
- Menyimak guru membacakan legenda, sambil dilibatkan dalam tanya 
jawab tentang isinya 
- Didiktekan guru menuliskan legenda tersebut dalam buku catatan masing-
masing, sambil bertanya jawab terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan yang ada 
- Dalam kelompok masing-masing berlatih membacakan legenda tsb 
dengan intonasi, ucapan dan tekanan kata yang benar, dengan saling 
mengoreksi 
- Membaca satu legenda lain, bertanya jawab tentang isinya, dan kemudian 
mengidentifikasi kalimat-kalimat yang memuat bagian-bagian legenda 
yang ditanyakan 
- Melakukan refleksi tentang proses dan  hasil belajar. 
 
4.8  Menangkap makna secara 
kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan 
teks naratif, lisan dan tulis sederhana 
terkait legenda rakyat 
3.9  Menafsirkan fungsi sosial dan unsur 
kebahasaan lirik lagu terkait 
kehidupan remaja 
• Fungsi sosial 
Mengembangkan nilai-nilai kehidupan dan 
- Membaca, menyimak, dan menirukan lirik lagu secara lisan 
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SMA/MA/SMK/MAK karakter yang positif 
• Unsur kebahasaan 
- Kosa kata dan tata bahasa dalam lirik 
lagu 
- Ucapan, tekanan kata, intonasi, ejaan, 
tanda baca, dan tulisan tangan 
• Topik 
Hal-hal yang dapat memberikan 
keteladanan dan menumbuhkan perilaku 
yang termuat di KI 
- Menanyakan hal-hal yang tidak diketahui atau berbeda 
- Mengambil teladan dari pesan-pesan dalam lagu 
- Menyebutkan pesan yang terkait dengan bagian-bagian tertentu 
- Melakukan refleksi tentang proses dan hasil belajarnya 
4.9  Menangkap makna terkait fungsi 
sosial dan unsur kebahasaan secara 
kontekstual lirik lagu terkait 
kehidupan remaja 
SMA/MA/SMK/MAK 
             
 
 















TEST OF READING COMPREHENSION IN DESCRIPTIVE TEXT 
Name :        Class : 
• Instruksi :  
• Tuliskan nama dan kelas Anda di lembar jawaban 
• Beri tanda silang (X) untuk jawaban yang Anda pilih 
• Pertanyaan ini terdiri dari 25 pertanyaan 
• Pertanyaan ini pilihan ganda 
• Pertanyaan ini digunakan untuk mengetahui pemahaman membaca siswa 
• Pilih satu jawaban yang Anda anggap benar berdasarkan pertanyaan 
 
Read the following text to answer questions number 1 to 5. 
 
   Yogyakarta 
 Yogyakarta is one of the foremost cultural centers of Java, the seat of the mighty 
Javanese empire of Mataram from which present day Yogyakarta has the best inherited of 
traditions. The city itself has a special charm, which seldom fails to captivate the visitor. 
Gamelan, classical and contemporary Javanese dances, leather puppet, theater and other 
expressions of traditional art will keep the visitor spellbound. Local craftsmen excel in arts 
such batiks, silver and leather works. Next to the traditional, contemporary art has found 
fertile soil in Yogya's culture oriented society. 
  Yogyakarta is often called the main gateway to the Central Java as where it is 
geographically located. It stretches from Mount Merapi to the Indian Ocean. There is daily air 
service to Yogya from Jakarta, Surabaya and Bali as well as regular train service and easy 
accessibility by road. Yogyakarta is commonly considered as the modern cultural of Central 
Java. It is a very lively city and a shopper's delight. The main road, Malioboro Street, is 
always crowded and famous for its night street food-culture and street vendors. Many tourist 
shops and cheap hotels are concentrated along this street or in the adjoining tourist area such 
Sosrowijayan Street. 
 The key attraction of Yogyakarta is 'Kraton' (the Sultan's Palace), the centre of 
Yogya's traditional life and despite the advance of modernity; it still emanates the spirit of 
refinement, which has been the hallmark of Yogya's art for centuries. This vast complex of 
decaying buildings was built in the 18th century, and is actually a walled city within the city 
with luxurious pavilions and in which the current Sultan still resides. Yogyakarta is also the 
only major city, which still has traditional 'Becak' (rickshaw-style) transport.   
1. What is the main ideof the text? 
     A. Local craftsmen excel in arts such batiks 
     B. It stretches from Mount Merapi to the Indian Ocean 
     C. Yogyakarta is one of the foremost cultural centers of Java 
 
     D. Yogyakarta is a very lively city and a shopper's delight 
     E. Yogyakarta is commonly considered as the modern cultural. 
 
2. We know from the second paragraph that .... 
     A. Plane is the most convenient access to reach Yogyakarta 
     B. Many local tourists prefer staying in Sosrowijayan Street 
     C. Sosrowijayan is also known as shopping and culinary delight 
     D. There are many convenient stores in the streets of Yogyakarta 
     E. Malioboro Street is a crowded mainroad which is alive 24 hours 
 
3. " ... spirit of refinement, which has been the hallmark of Yogya's art for 
centuries.(Pargraph 3) The underlined word is closest in meaning .... 
     A. Settlement 
     B. Development 
     C. Improvement 
     D. Involvement 
     E. Engagement 
 
4. “…It is a very lively city and a shopper's delight …” (paragraph 2) 
The underlined word refers to… 






5. Which of the following can be inferred from the passage? 
 
A. The cultural and history of Yogyakarta 
B. Yogyakarta located in Java 
C. The key attraction of Yogyakarta is 'Kraton' 
D. The main road, Malioboro Street, is always crowded 
E. Yogyakarta still has traditional 'Becak' (rickshaw-style) transport. 
Read the following text to answer questions number 6 to 10. 
 
The Houses of the Toraja 
 
The ethnic groups in the mountain regions of southwest and central Sulawesi 
(Celebes) are known by the name of Toraja, which has come to mean "those who live 
upstream" or "those who live in the mountains". Their name is in fact derived from the word 
Raja, which in Sanskrit means "king". The society is hierarchically structured: the noblemen 
are called rengnge, the ordinary people to makaka, and the slaves to kaunan; birth determines 
which rank a person will occupy.  
 
 
The distinctive features of the traditional houses (tongkonan) of the Toraja are the 
"buffalo horns", the roof design and the rich decoration on the walls. The buffalo is a symbol 
of status, courage, strength and fighting spirit.  
 
Designed as a representation on the universe, the tongkonan is constructed in three 
parts: the upper world (the roof), the world of humans (the middle of the building), and the 
underworld (the space under the floor). The highly distinctive roors constructed by the Toraja 
given rise to various ingenious interpretations. Certainly the roof is something of deep 
significance for the Toraja, and even today they build "modern" (in other words houses built 
with cement) houses with such roofs. 
  
6. What is the main idea of the text? 
A. Tongkonan Design. 
B. The different roofs of Toraja Houses 
C. The interpretation towards the different design of the roof. 
D. The significance of Toraja house roof. 
E. Design houses of the Toraja is ingenious interpretations. 
 
7. Which part of Tongkonan represent human’s world? 
A. The roof. 
B. The middle of the building. 
C. The space under the floor. 
D. The inside of the house. 
E. The outside of the house. 
 
8. “the highly distinctive roofs constructed by the Toraja have given to various 







9. “… and even today they bulid modern…” (paragraph 3) 




D. Toraja people 
E. Mountain regions 
 
10. What can be infer from the text above? 
A. The ethnic group of Toraja. 
B. Traditional House of Toraja. 
 
C. Word Toraja. 
D. The ordinary people os Makaka. 
E. Design House of the Toraja is ingenious interpretations 
 
Read the following text to answer questions number 11 to 15. 
The Indonesian Archipelago 
 
  The Indonesian Archipelago is the largest group of islands in the world. It extends 
between two continents, Asia and Australia. It also lies between two oceans the Samudera 
Indonesia and the Pacific Ocean. Indonesia’s 13,667 islands stretch 5,120 kilometres from 
east to west and 1,770 kilometres from north to truth. The five main islands are Sumatera, 
Java, Kalimantan, Sulawesi, and Irian Jaya. 
  Indonesia has a land area of 1,904,345 square kilometres. More than half of it is 
forested land and a part is mountainous, with 15 of the mountains are I still volcanically 
active. One of history’s greatest volcanic eruptions, which killed thousands of people, 
occurred in 1883 on the island of Krakatau, which lies between Java and Sumatera. Indonesia 
is one of the most populous countries in the world. Its total population is 160 million. More 
than 60% of the population live on the island of Java.  
The Indonesian population consists of more than 300 ethnic groups which speak 500 
different languages, but most of them understand the national language, Bahasa Indonesia. 
The Indonesian government’s campaign to popularize Bahasa Indonesia at present can be 
seen , through signs in public places and various which say ‘Use good Bahasa Indonesia 
correctly. Indonesia’s motto offices Bhinneka tunggal Ika, which means Unity in Diversity, 
symbolizes the unity of the people in spite of their ethnic and cultural origins. 
11. What is the main idea of the text ….  
      A. The islands in the world 
      B. The location of Indonesia 
      C. The continents of Asia and Australia 
      D. The Samudera Indonesia and Pacific Ocean 
      E. The Indonesian population  
12. Based on the text, The Indonesia Archipelago consists of …. islands. 
      A. 1.904.345 
      B. 13.667 
      C. 5.120 
      D. 1.770 
      E. 500 
 
13. "… occurred in the 1883 on the island of Krakatau …" (see paragraph 3) The 
underlined word has similar meaning with …. 
  A. Erupted 
      B. Was done 
      C. Happened 
      D. Took part 
      E. Built 
14. "... It extends between two continents, …" (paragraph 1) The word ‘It’ refers to …. 
      A. The largest groups of islands 
      B. The Indonesian Archipelago 
      C. The islands in the world 
      D. The Samudera Indonesia 
      E. The Indonesian government’s 
15. What can be infer from the text above? 
A. Indonesia’s motto offices Bhinneka tunggal Ika 
B. Indonesia is an archipelago that has a large population 
C. More than 60% of the population live on the island of Java. 
D. Indonesia located between Asia and Australia 
E. Sumatra is one of the islands in Indonesia 
Read the following text to answer questions number 16 to 20. 
Paris 
 
  Paris is the capital of a European nation, France. It is also one of the most beautiful 
and most famous cities in the world. Paris is called the city of Light. It is also an international 
fashion center. What stylish women are wearing in Paris will be worn by women all over the 
world. Paris is also famous for its world center of education. For instance, it is the 
headquarters of UNESCO, the United Nations Educational, Scientific and Cultural 
Organization. 
The Seine River divides the city into two parts. Thirty-two bridges cross this scenic river. 
The oldest and perhaps the most well-known is Pon Neuf, which was built in the sixteenth 
century. Sorbonne, a famous university, is located on the left bank (south side) of the river. 
The beautiful white church Sacre Coeur lies on the top of hill called Montmartre on the right 
bank (north side) of the Seine.There are many other famous places in Paris, such as the 
famous museum the Louvre as well the cathedral of Notre Dame. However, the most famous 
landmark in this city must be the Eiffel Tower. 
Paris is named after a group of people called the Parisii. They built a small village on an 
island in the middle of the Seine River about two thousand years ago. This island is called lie 
 
de la Cite. It is where Notre Dame located. Today around eight million people live in Paris 
area.   
16. The Main idea tells about ... 
      A. The origin of the word Paris 
      B. About the Paris is the Capital of a European nations, France. 
      C. The location of Notre Dame 
      D. A village built a thousand years ago 
      E. An island in the middle of the Seine River  
17. From the text we know that Notre Dame is located .… 
      A. Near left Louvre 
      B. On the left bank 
      C. On the right bank 
      D. Outside the city of Paris 
      E. In the middle of the Seine River 
18. "… which was built in the sixteenth century …" (see paragraph 2) The underlined 
word has similar meaning with …. 
A. Constructed 
B. Destroyed  
C. Appeared 
D. Approached 
E. Approved  
  
19. "... It is where Notre Dame located, …" (the last paragraoh) The word ‘It’ refers to... 
A. The Seine River 
B. The Eifell Tower 
C. The Sarbone 
D. Museum The Louvre 
E. lie de la Cite Island 
 
20. It can be inferred from the passage that ....? 
      A. Paris is named after a group of people called the Parisii 
      B. Sorbonne, a famous university in the Paris 
      C. the most famous landmark in this city must be the Eiffel Tower. 
      D. Museum the Louvre as well the cathedral of Notre Dame 





Read the following text to answer questions number 21 to 25. 
 
Orchard Road 
Orchard Road is a Boulevard which becomes business and entertainment center in 
Singapore. Orchard Road is surrounded by a lush tropical and flower gardens which are 
beautiful. At first, Orchard Road is just a suburban street lined with orchards, plantations 
nutmeg, and pepper farming. However, in the 1970s, it turned into a shopping center in 
Singapore. In 1960 and 1970 entertainment industries began to enter this road. Shopping 
centers such as mall and Plaza was built in 1974. 
Orchard Road runs along about 2.2 km. This road is one-way street flanked by a 
variety of shopping malls, hotels and restaurants. The shopping area which is nearly 800,000 
square meters provides a wide range of Things, food, and entertainment. In this area there are 
many options that can satisfy visitors from all walks of life starting from the luxury branded 
things to the Popular branded, from exclusive restaurants to fast food. 
There are so many ways that can be accessed to get to Orchard road such as: by taxi, 
bus or drive your own car. For those who are driving to Orchard Road can be entered from 
the west through the Napier Road. Vehicles from Dunearn Road can turn to left at the 
intersection of the Marriott Hotel junction. Vehicles that come from Paterson can turn right 
onto Orchard Road. Orchard is always crowded so you have to be careful in order not to get 
lost. 
21. What is the Main ideas tell about..? 
A. Singapore 
B. Orchard Plantation 
C. Plaza and Mall 
D. Orchard road as business and entertainment center 
E. Shopping Center 
 
22. In the third paragraph the writer describes about? 
A. The location of Orchard Road 
B. The things that we can see at orchard road 
C. The direction to get to Orchard Road 
D. The history of Orchard Road 
E. The distance of Orchard Road 
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